Grade 4 & 7 Writing TAKS Rubric (for use in grades 3-8)
	Writing Element
	Score Point 1

Ineffective Presentation of the Writer’s Ideas
	Score Point 2

Somewhat Effective Presentation of the Writer’s Ideas
	Score Point 3

Generally Effective Presentation of the Writer’s Ideas
	Score Point 4

Highly Effective Presentation of the Writer’s Ideas

	Focus and Coherence
	a. Individual paragraphs and/or the composition as a whole are not focused. The writer may shift abruptly from idea to idea, making it difficult to understand how the ideas included are related.
b. Composition as a whole has little, or no, sense of completeness. The introduction and conclusion, if present, may be perfunctory.

c. A substantial amount of writing may be extraneous because it does not contribute to the development or quality of the composition. In some cases, the composition overall may be only weakly connected to the prompt.
	a. Individual paragraphs and/or the composition as a whole are somewhat focused.  The writer may shift quickly from idea to idea, but the reader has no difficulty understanding how the ideas are related.
b. Composition as a whole has some sense of completeness. Writer includes and introduction and conclusion, but they may be superficial.

c. Some of the writing may be extraneous because it does not contribute to the development or quality of the whole composition.
	a. Individual paragraphs and the composition are, for the most part, focused. Writer generally shows clear relationship between ideas, making few sudden shifts from one idea to the next.

b. Composition has a sense of completeness. Introduction and conclusion add some depth.
c. Most of the writing contributes to the development or quality of the composition as a whole. 
	a. Individual paragraphs and the composition are focused. Sustained focus allows reader to understand and appreciate how the ideas are related.

b. Composition has a sense of completeness. Introduction and conclusion are meaningful because they add depth.

c. Most, or all, of the writing contributes to develop-

ment or quality of the composition as a whole.

	Organization
	a. Writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is not logical.  Sometimes weak progression results from an absence of transitions or from the use of transitions that do not make sense.  At other times, the progression of thought is simply not evident, even if appropriate transitions are included.
b.  Organizational strategy is not evident.  Writer may present ideas in a random or haphazard way, making the composition difficult to follow.

c.  Wordiness and/or repetition may stall the progression ideas.
	a. Writer’s progression of thought from sentence to sentence and/or paragraph to paragraph may not always be smooth or completely logical.  Sometimes the writer needs to strengthen the progression by including more meaningful transitions; at other times the writer needs to establish a clearer link between ideas.
b. Organizational strategy(s) chosen do not enable the writer to present ideas effectively.

c. Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall the progression of ideas.
	a. Writer’s progress of thought from sentence to sentence and paragraph to paragraph is generally smooth and controlled. For most part, transitions are meaningful, and the links between ideas are logical.
b. Organizational strategy or strategies are generally effective.

c. Wordiness and/or repetition, if present, are minor problems that do not stall progression of ideas.
	a. Progression of thought from sentence to sentence and paragraph to paragraph is smooth and controlled. Use of meaningful transitions and the logical movement from idea to idea strengthen this progression.

b. The organizational strategy(s) enhance the writer’s ability to present ideas clearly and effectively. 

	Development of Ideas
	a. Writer presents one or more ideas but provides little or not development of those ideas.
b. Writer presents one or more ideas and attempts to develop them.  However, this development is so general or vague that it prevents the reader from understanding the writer’s ideas.

c. Writer presents only a plot summary of a published piece of writing, a movie, or a television show.

d. Writer omits information, which creates significant gaps between ideas.  These gaps prevent the reader from clearly understanding those ideas.
	a. Writer attempts to develop the composition by listing ideas or briefly explaining them.  In both of these cases, the development remains superficial, limiting the readers’ understanding and appreciation of the writer’s ideas.

b. Writer presents one or more ideas and attempts to develop them.  However, there is little evidence of depth of thinking because this development may be somewhat general, 
inconsistent, or contrived.

c. Writer may omit small pieces of information that create minor gaps between ideas.  However, these gaps do not prevent the reader from understanding the ideas.
	a. Writer attempts to develop all ideas included in the composition. Although some ideas may be developed more thoroughly and specifically than others, the development overall reflects some depth of thought, enabling the reader to generally understand and appreciate the writer’s ideas.
b. Writer’s presentation of some ideas may be thoughtful. There may be little evidence that the writer has been willing to take compositional risks when developing the topic.
	a. Thorough and specific development of each idea creates depth of thought, enabling the reader to truly understand and appreciate the writer’s ideas.
b. Presentation of ideas is thoughtful or insightful. Writer may approach the topic from an unusual perspective, use his/her unique experiences or view of the world as a basis for writing, or make interesting connections between ideas. Writer’s willingness to take compositional risks enhances the quality of the content.

	Voice
	a. Writer does not engage the reader, therefore, failing to establish a connection.
b. There may be little or not sense of the writer’s individual voice.  The composition does not sound authentic or original.  Writer is unable to express his/her individuality or unique perspective.
	a. There may be moments when the writer engages the reader but fails to sustain the connection.
b.  Individual paragraphs or sections of the composition may sound authentic or original, but the writer has difficulty expressing his/her individuality or unique perspective
	a. Writer engages the reader and sustains that connection throughout most of the composition.  
b. For the most part, the composition sounds authentic and original. The writer is generally able to express his/her individuality or unique perspective
	a. Writer engages the reader and sustains this connection throughout the composition.
b. Composition sounds authentic and original. Writer is able to express his/her individuality or unique perspective

	Conventions
	a. There is little or no evidence that the writer can correctly apply the conventions of the English language.  Severe and/or frequent errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure may cause the writing to be unclear or difficult to read.  These errors weaken the composition by causing an overall lack of fluency.
b.  Writer may misuse or omit words and phrases and may frequently write awkward sentences.  These weaknesses interfere with the effective communication of ideas.
	a. Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure throughout the composition may indicate a limited control of conventions.  Although these errors do not cause the writing to be unclear, they weaken the overall fluency of the composition.
b. The writer may include some simple or inaccurate words and phrases and may write some awkward sentences.  These weaknesses limit the overall effectiveness of the communication of ideas.
	a. Writer generally demonstrates a good command of spelling, capitalization, punctuation, grammar, usage, and sentence structure. Although the writer may make minor errors, they create few disruptions in the fluency of the composition.
b. Words, phrases, and sentence structures the writer uses are generally appropriate and contribute to the overall effectiveness of the communication of ideas.
	a. Overall strength of the conventions contributes to the effectiveness of the composition.  Writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar, usage, and sentence structure. When the writer attempts to communicate complex ideas through sophisticated forms of express, he/she may make minor errors as a result of these compositional risks. These errors do not detract from the overall fluency of the composition.
b. Words, phrases, and sentence structures the writer uses enhance the overall effectiveness of the communication of ideas.







         TAKS  WRITING PACING CALENDER
       Directions:  Be sure to teach all skills, based on grade level TEKS.  Write in the date(s) taught in Column 1.  Each week a new writing skill can be added. Once taught, use is ongoing.
	Date(S)/Week Taught
	Writing Skill
	Possible Compositions

	
	Understanding a Prompt
	Key Words List

	
	Addressing an Audience (not a TAKS obj.)
	Friendly Letter

	
	Setting Purpose
	Business Letter

	
	Lead-In Sentences
	Personal Narratives, Stories

	
	Beginning Paragraphs
	Personal Narratives, Stories

	
	Organization of Ideas
	Expository Essay

	
	Conclusions
	Letters, Essays, Biographies, Narratives

	
	Voice
	5 Ws News Article

	
	Using Transitions
	Summarization, Nonfiction Narratives

	
	Eliminating Irrelevant Content/Wordiness
	Letter, Essay,  Story

	
	Adding Modifiers and Colorful Language
	Posters, Brochures, Etc.

	
	Proofreading/Editing Marks
	Miscellaneous

	Two Weeks, ongoing 
	Writing Process – Prewriting, Writing, Proofreading/Editing, and Publishing
	Miscellaneous

	Ongoing language arts lessons
	Conventions  - spelling, usage, grammar
	Language Arts Textbook/Materials

	
	Descriptive Compositions
	Character Analysis, settings, etc.

	
	Narrative Writing
	Stories, historical 

	
	Persuasive Writing
	Editorials, letters to the editor

	
	Expository Writing
	How To Essays – Baking, Constructing 

	
	Peer Editing
	Miscellaneous

	
	Peer Evaluating
	Miscellaneous

	First Week February 09
	TAKS Practice 
	TAKS Information Booklet

	End of Each 6 Weeks
	Conglomerate of Skills and Strategies/Research Projects
	Posters, research papers, brochures, magazines, newspapers, newsletters, journals, etc.


Note:  Specific writing skills should be focused on one or two at a time during one week-two week lessons.  All skills should be emphasized throughout the school year.
                                                                                 Election Year Writing
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Included are some writing ideas relative to the upcoming presidential election. Adjust according to age and grade.
Thinking Maps  - Complete Thinking Maps and turn these into writing projects
· Concept Map – What is an Election?  Give full explanation of one component of an election:  Polling place, candidates, VP candidates, television coverage, etc.
· Bubble/Double Maps – Describe/compare candidates, families, residences, poll results, etc.; compare Presidential election with school elections
· Tree Map – Classify the parties with key persons, 

· Flow Map – Sequence of events from deciding to become a candidate to the final election/inauguration

· Multi-Flow Map – Causes and effects of making changes such as the choice of running mates; causes and effects of putting into platforms, such as if one candidate chooses to raise taxes and the other chooses to lower taxes causes and effects of television (compare with TV and no TV coverage)                                     
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Children’s book to introduce Presidential Election process – Duck for President by Doreen Cronin and Betsy Lewin  
Word Walls

Posters

TV Shows (vote after student debate), interviews, talk shows, radio shows

PowerPoint featuring candidates

Describe visits to candidates cities and states

Campaign speeches persuading voters 

Editorials about candidates, process, etc.

What Changes would be good/Illustrate

Differences in countries without democratic voting process - research

Surveys

Diagrams and charts

